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INTRODUCTION

CHANGE' This seems to be the key word in life today. Change in family
life — change in behavior of young people — change in technology — change in
social conditions — chaage in educational institutions — change — change —
change' Continued learning by out-ct-school youth and adults i1s an urgent
soc.al responsibility in order to cope with the changing world and its effects on
family life

Home economics. or homemaking education. from its beginning has been
dedicated to strengthening personal, family and community living It has been
and remains a mission-oriented discipline focusing on the well-being of
ndividuals and families The purpcses of home economics have not changed
over the years. but theie have been changes In the cuitural setting

Financial support from the Federal government has been reshonsible for
advancing numerous programs .r home economics. beginning with the
Smith-Hughes Act for Vocational Education passed 1n 1917 More recently. the
Vocational Act of 1963 (Fublic Law 88-210) assisted States to maintain, extend.,
and unprove existing vocational qqur ation programs and to develop new ones.
Home economics received added support from the still more recent Vocational
Education Amendrments of 1968 It was i Part ¥ of the 1968 Amendments that
the homemaking aspect of vocational home economu:s became identified as

~Consumer and Homeinaking Education.” .

DEFINITION OF CONSUMER AND HOMEMAKING EDUCATION

Accoiding w Fegulations for State Vocational Education Programs!,
“Consumer and hcmemakmng education ineans education designed to help
individuals and ramilies improve home environments and the quality of
personal and family 1if2 and includes instruction in food and nutrition. chid
deveiopment. clothing. housing, family relations. and managernent of resources
with emphasis on szlection, use, and care of goods and services, budgeting. and
other consumer responsibilities ™

NEED FOR CONTINUING EDUCATION IN CONSUMER AND
HOMEMAKING EDUCATION

Censumer and homemaking education for out-of-school youth and adults
1s concerned with the improvement of the quality of personal and family life in
all types of families

The quality of home life 1s dependent upon the extent to which agult
members of the family meet the needs and goals of society. fuifill
responstbilities as family members 1n that society. and work toward making
society fit for the family From the early days of home economics, emphasis has
been placed on the family

The family as 1t exists today has been redefined as follows*:

'Department of Health. Education and Welfare Office of Education State Vocational
Education Programs. Rules and Regulations Federal Register. May 9, 1970

‘Association of Admunistratcrs of Home Economics National Goals and Guidelines for
onlmrch m Home Zeowomics East Lansing. Mich  Information Services. Michigan State University,

LRI _1.40




The term  the jzmld o
pletires — o Xar Q3000 X
differentls ©n =3.o ICZ3er 2l

Culturesdifer m™ne W 2 I3 ralT r2 w2 m Tl T Dl i
bu. nogenera -
ster Poultca
respo d:g’.c‘ Pt
arourd .t

Ir our sz
econom.
protection anc afitzcTIn

suppor:,

resear CA.
pe(.\... S
ALY LS !

In gerera.

COmpr..:CC‘
i .un A..L‘“
1o the term .-
interpretec
rogetner L Ine NI

The role of an ILnE T e
and reaiize thew gc o Temre eI ruIT :
our-of-school vouth & RTE LTIl LT o oITIms

as the following

-
IR |

[S Y

O

ERIC )

Aruitoxt provided by Eic:




O

Aruitoxt provided by Eic:

ERIC

places on work and the attitude of whether to
work at all or not It s in the home that habits
are developed that carry over into one's job
situation dependability. punctuality.
groomng. and relationships with people Food
habits and jiealth habits developed in the home
largely determine one's physical energy to
perform on the job

As more women enter the labor force and assume
dual roles of wage-earner and homemaker. such
problems as management in the home. use of
resources, consumer decisions. maintaining
satisfactory family relationships. and assuming
responsibiity for guiding children. all become
increasingly complex

As families become more mobu. having many
different homes within a lifetime —— as they move
fromrural areas to urban areas. from urban areas
to suburban areas — as they move from north to
south, or east to west — there may be need to
learn new patterns of living 1n new environ-
ments

Letsure time 1s increasing for most individuals
tecause of shorter working weeks, automation of
business and industry. Imcreasing use of
lubor-saving devices in the home. and earlier
retirement ages Leisure time shouid not be just
free time or time left over after work — time to
fill' It should be considered an opportunity for
self-fulfillment and for reaching one's full
potential Leisure time In today's world 1s a time
for continuing education. being stimulated to
learn. a time for further self-understanding and
service to others

Famulies are faced with increasing choices in the
marketplace There are more products. they are
packaged in more different ways. and they are
available at more quality levels Families.
regardless of amount of income. are called upon
to make more and more cocnsumer decisions

The quality of famuly life 1s closely related to the
nutritional status of the family Preschool
children. young motners, out-of-school youth,
adults. and the elderly encounter food and
nutritior problems which demand new and
mnovative approaches for soltit:on

T —3-12




OPPORTUNITIES FOR PROGRAM DEVELOPMENT

Adult education. has become a major instrument of national policy
Emphasis 1s being placed on public school programs for more people than ever
before. Postsecondary education is becoming more and more avzalable for
those who have completed or left the secondary schooi brogram Enroliment In
junior and community colleges has increased at a rapid rate

National attention is being focused on nutruional status of people. on
social and cultural conditions and needs, especially 1n economically depressed
areas. on consumer education, on preparation for homemaking, ondual role
of homemaker-wage earner, on preparation for parenthood. on care and
guidunce of children. and on concern for the elderly. As a result of such
national movements. the educational chimate provides opportunity and
encouragement for public education systems to levelop new and innovative
programs to serve out-of-school youth and adults in consumer and
homemaking education

vocational Education funds from local. state and feder. sources are
making possible the expansion and redirection of such programs * However.
State Plans for Vocational Education vary in emphasis which affect programs
within each State.

GUIDELINES FOR PRCRAM PLANNING

m ng educational programs for out-of-school youth and adults
mvolve, & basic factors They are

{1) Determination of needs.

(?) Determination of program objectives and content.
3) Pregram development and operation. and

(4) Evaluation “

These factors cannot always be considered one step at a time They are
interwoven and go along together Example As needs of people are
determined. objectives become apparent As cbhjectives are determined.
consideration should be given to ways of evaluating 1in terms of those
objec.uves As evaluation progresses. there may be need for revising
objecuves All of these factors help determine the arrangements needed for
program development and operation.

O
MC?Pubnc Law 90-576 October 16 1v68 Vocational Education Amendments of 1968 Tite I Past F

13

—4—




DETERMINATION OF NEEDS

Identifying Groups to Be Served

Which individuals and groups 1n a given commurnity show
a program 1n consuller and homemaking educaion” Some maz
recewving the educaticnal assistance and or opporiunities nev :
existing programs — programs sponsored by various agencies | 1ZETons
and nstitutions in the community Dupiicatior. of effars sn2 :
coordination of effort should be encouraged

DS B VRN

How does one 1dentify those who are not peng sered or
served adequately® Intelligent plannmng requires Knowing ao
programs, groups reached. purposes and accomplisamensts
In addition to becoming acquainted with representaiises angd -
citizen’s advisory committees organized by pubi ¢ school admin st
provide valuable help mn 1dentifving groups to be reached AN, T
identify groupsis to talk with community eaders and other interestec
House-to-house visits by teachers to learn who 18, 0r 13 ot part.on
existing programs 1s stil another way

Regardless of where programs are organized :ne
education systems to extend leadership and services -o re

e All income levels the econom.cal.s
depressed . the middie-income the afuen:

e All ethnic. social and cultura. bacygrou=ds
unique to earh communrity

e Peopleofall arvs vouvthwan havecomp.eted

or dropped cut of secondary scnoo.s voan
marrieds young unmarrieds those i the
middle years the elderly the yvoung or o.
retirees

o Men and boys. as well as women and riris

e All kinds of homemcking respons:p;ities
adults znd out-of-school vouth food a
nutrition chid development clothing
housing family relations management

[#)

r~sources . selection. use. and care of goods
and services budgeting consumer
responsibilities
)
E TC ® All parents adolesherh parents whether

\
o —_5 —




married or not... young parents of preschool
children ... parents of school-age children. .
parents of teenagers ... single parents.
grandparints

e Those living wm all types of housing, whether
gquality of housing is standard or
sub-standard .. one-family dwellings. ..
multiple-family apartments. . public housing
communities ... migrant housing ... mobile

homes .. 1nstitutional-type housing for
mentally and physically handicapped or for the
elderly

e All who are responsible for running a home
full-time homemakers . .. homemakers who are
gainfully employed outside the home and
assume dual roles cf homemaker-wage earner. ..
homem akers who have paid jobs or businesses in
their own bhomes . homemakers who give
vclunteer service outside cheir homes

e Groups who have special problems .. the
physically handicapped. . the mentally
handicapped.

Interrelationships of the above factors must be considered. For example,
study may reveal that a substai.tial number of economically depressed families
In one neighborhood are being reached through existing home and family life
programs. Upon closer examination of iyecords, 1t may be tound that
low-mncome blacks may be the ones being reached, but not the low-income
whites. or the low-income Puerto Ricans or the low-income of other cultural
groups Or. zlderly people are not participants. Or, it may be that full-tirne
homemakers of ruddle-income families are being reached, but not those wr~
are gamfully employed outside their homes. It may be that the homemakers
who participate 1n a program are those who can manage transportation to
meeting places. but the physically handicapped who cannot move about easily
are not reached.

It takes a combination of ali of the factors mn order to 1dentify and locate
individuals and groups who need to be served by a programn in consumer and
homemaking education After this identification 1s made, priorities must be set
so that program planners can determine the target groups to be served.

ERIC 15
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Identifying Needs of People to Be Served

What are some of the consumer and homemaking needs of the Dpeople to
be served? What problems do they face in their individual families® What
problems grow out of community conditions or out of broader social
conditions?

In adult education the starting pomnt must be people's interests Adults
are not always interested in that which educators think they should be
interested They do not always want for themselves what educators think they
ought to have. It is the skilled teacher who is able to start a program oased on
Interesis of people and move steadily and patiently toward helping adults
discover and become interested in their need: .

By identifying groups of people. one can 1:sually identify some problems
common to those 1n the group. For example. ‘f the target group 1s made up of
young mothers and fathers. most or all of them likely are mterested in child
reanng. and their needs are related to their roles as parents of preschool
children.

Information about the needs and interests of groups and individuals may
be secured through various means

e Organizing and working with advisory
committees which include representatives of
individuals to be served as well as others (See
reference to advisory comm.ttees on page 15)

e Making home visits to get acquainted with
families and to discuss cheir needs as they
perceive them

e Talking with people to whom problems are
brought — ministers. priests. rabbis. doctors,
social workers. visiting nurses, labor union
leaders. credit managers

. e Reading professional literature. attending
professional meetings where family needs are
discussed by knowledgeable people

e Using studies and surveys that have alrea’y
been made by other organizations and agencies
n “he community

e Otlserving shopping practices 1n neighborhood
stures (grocery, cl-thing, appliance, furniture,
drug and other;

i'sing interest questionnaires where feasible
Many adults are hesitant about filling out
quegtionnaires thai ‘gquire writing answers

7




Others are suspicious of persons who "come
around asking questions.”

e Beng alert to and familiar with people of all ages
and life styles to be sensitive to their wants and
needs

Working With Advisory Committees

An advisory committee for consumer and home-naking cducation can be
valuable at all stages of planning. development and evaluation of programs for
out-of-school youth and adults.

An advisory commiitee or council is a group of individuals who work with
admirnistrators and teachers 1n making plans and attaining goals for consumer
and homemaking education. The group s representative of families in the
community and of facets of the community affecting family life. Such a council
is a means of bringing the voices of the community into the consumer and
homemaking education program. as well as taking the program to the
community It is a channel through which the needs of learners may be
interpreted to program planners. Its purpose is to oring increased relevance
knowledge. attitudes and feelings of the community) into the school situation
as a basis for planning. evaluating and vitalizing the school program*

To work effectively with advisory committees, program planners and
adminstrators should give careful consideration to such aspects as.

e Selecting miembers of the committee who are
representative of the populaticn to be served
plus professionals who know and work witn
these individuals

e Recognizing the committee as a resource of
1deas and helps. as an avenue to reach more
adults who can profit from a program in
consumer and hornemaking education. and as a
means to interpret the program to the entire
community

e Identifying and clarifying functions of the
committee so that the members understand
thelr role as advisory and not policy making

¢ Giving guidance to the committee by helping
members to focus on Jobs to be done and helping
them to extend their interests. knowledge.
participation and contributions

e Giving recognition to the advisory committee
members for their participation and
contributions

o  +Williamson Billie Advisory Counciis Issue Tips and Topics in Home Economics Lubbock.

MC as College of Home Economics Texas Tech University October 1970

—8— s Wi




e Being open and receptive to ideas expressed by
committee members, valuing their experience
and resources rather than being hesitant to try
the new ana different or passing judgment on
their views and beliefs

e Helping the committee to work in a democratic
way.

Involving Community Agencies and Organizations

As the public school accepts its responsibility to provide consumer and
homemaking education to out-of-school youth and adults, there is a need tn
become.involved with related nrograms sponsored by other community
agencies and organizations (See Appendix A).

School administrators need to recognize the contributions which
agencies as well as the schools are making to adult education. Coordination is
necessary in order to overcome any imbalance in adult education activities. In
most communities there are groups of pcople who have limited or no
educational opportunities available. In some communities there is duplication
of effort and thus waste of resources. In many communities what is done in
aduit education by sore agencies is in direct competition with other agencies
and with the public school.

Coordination makes possible more adequate educational programs by
making the maximum use of human and material resources. Public schools
whose sole function is education need to share the job of educating adults with
local, and federal agencies. with churches, with voluntary organijzations and
with other community groups — but never lose sight of the fact that education
of out-of-school youth and adults in consumer and homemaking education 1s
the responsibility of public schools in the United States.

It is important that public school personne} work with community
agencies at all stages of propgramming. during planning, implementing,
evaluating and redirecting stages

There are many ways in which public schools can work with community
agencies to further extend and enrich programs to improve ho.ne environments
and the quality of personal and family life. Some of these ways are:

e Include representatives of agencies and
organizations on the school advisory committee
to help identify needs, problems and goals of
people in a neighborhood or a community as a
whole. to help plan the educational program,
and to help evaluate the program.

e Use agency representatives and agency
publications as resources to enrich school
MC programs for out of-school youth and adults.

—9 49




Serve people 1n group meetings which are
sponsored by other agencies or organizations
Example. When an agency conducts meetings
on food preparation. the consumer and
homemaking educatinn teacher might provide
single mini-lessons or a short series of lesscns.
The teacher might team teach with the agency
leader to add depth by teaching human nutrition
and food consumer problerns in meetings which
might otherwise be limited to consideration of
cooking food.

Serve familics through agencies whose purpose
is service, not education. For example. as
parents visit maternity and pediatric chinics, the
consumer and homemaking education teacher
might provid2 mini-lessons on such topics as
mothers’ diet. personal grooming. clothing for
self or baby. and the importance of reading to
children. The teacher might provide hand-outs
on what to expect of chilgren at different stages
of development.

Share facilities with a ,encie< and organizations.

Plan with agenciles and organizations ways in
which eorts can be dove-tailed. not duplicated.

Participate in a coordinated effort to develop
public understanding of existing and proposed
programs. Lo develop good public relations. and
to mobilize public support for community
educational efforts.

Develop a plan of referral for individuals and
families to secure help toward the solution of
their problems. Schools need to know where
their chients can secure assistance not available
from the schools, agencies need to know what
helps their clients can receive through public
school programs

Foster the extension of existing programs and/or
the development of new programs where groups
of people are not being reached.

Develop agreements with agencies to set

boundanes for spheres of activity and to provide
for possible sponsorship of programs.

Aig
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DETERMINATION OF PROGRAM OBJECTIVES AND CO>TENT

Educational objectives and content, are based upon needs of individuals
to be taught, and the individuals concerned should have a voice n what those
objectives are. Since problems of people are not the same everywhere,
objectives of programs are not the same for all people. If need identification has
been realistically carried out, program planning falls into place more easily. As
objectives are determined, means of evaluation shouid be planned in light of
those objectives.

In a program of consumer and homemaking education there are broad
general objectives which are the same for all groups — for all out-of-schoo!
youth and adults. These objectives may be stated as helpmg individuals and
families to.

e 1mprove home environments and the quality of
personal and family life,

e 1ncrease skills of decision making,
e continue the process of maturing, and

e Increase abilities to engage 1n self-directed
inquury.

For detailed program planning, needs of individuals and groups must ke
translated into more specific objectives. The advisory committee can be of
great help in setting these objectives Consideration should be given to
individual backgrouids of people to be served. It is possible that all groups
need help in better understanding family members and 1n improvinzg
interpersonal relations. Specific objectives for families of d.fferent
socioeconomic backgrounds are likely to be quite different

As programs are planned, those individuals in leadership roles, along
with advisory groups. need to take a critical look at traditional adult education
courses, which have been offered over the years Courses 1n cake decorating,
sewing, upholstery, knitting, and the like do not necessarily meet the needs of
learning the basics in today's world.® Such courses may be opportunities for
social gatherings, for development of hobbues, or something that 1s “nice to
know and do.” But should they be given priority over more significant family
problems? Such courses may still have a place in the overall plen for education
in consumer and homemaking education if such courses help towmprove home
environments and contribute in a relevant way to better family life. They should
not, however, take precedeiice over such aspects of family living as,

e Helping foster children’s growth and
development

e Keeping the family healthy and undersianding
the bases for physical and mental health

. Plannipg and providing nutritious meals

Q
EMC ‘Spitze Hazel Taylor “Adult Education wfﬁr gthen Family Life * Hhnows Teacher for
r zmporary Roles Urbana, Illinois University o ﬁxs. March-Aprl 1970

IToxt Provided by ERI
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o Providing adequate housing

e TUnderstending self and developing harmonious
mterpersonal relationships

s Improving home management thrcugh problem
solving and decision making

o Usmg personal. family and community resources

e Assuming responsible citizenship roles mn the
neighbornood. city. state and nation.

PROGRAM DEVELOPMENT AND OPERATION

Every program requires admmnistrative provisions to make possible the
teaching-learning acuvities which lead to the achievement of program
objectives Provisions shouid bermade for agreement with sponsoring group or
agency. staffing. providing preservice and mservice teacher education,
administering and supervising planning and selecting facihities. recruiting
people to be served programming and scheduling. coordinating with
established programs and funding

Agreement With Sponsering Group or Agency

A majority of consumer and homemaking education programs for
out-of-school youth and aduits conducted by public education systems involve
one or more add:tional groups or agencies Where this 1s the case. written
agreements between the public schools and tre groups or agencles should be
formulated and executed :See Appendixes B. C and D)

These agreements should g:ve atienton to such decisions as

e Location of the consumer and homemaking
education program — What facilities will be
used® Where wili they be located” Who will be
responsible for the cost of the space and 1s
ma:ntenance’

¢ Furnishings. equipment. teaching materials and
expendable suppiies — By whom will these be
furnished’

e Teachers and other personnel — Who wili select
and empior them? Who will determine the
required qualifications” Who will supervise and
direct the personnel®> Who will have

Q admunistrauve responsibilities concerning ther
lC services Including curriculum. mstﬁitlon.
records. and reports” .
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s Participants in the program — Who may enroll
In the ccnsumer and homemaking education
program?

Staffing

selection. Some questions that must be answered in each individual situation
are’ What size staff 1s needed? Should all staff members be professionally
trained home economists? Are there jobs that can be done effecti ely by
paraprofessionals? Can some services be provided by volunteers? What should
be the responsibilities of varicus staff members? What characteristics and
qualifications should staff members have — professional, paraprofessional.
volunteers?

The size of the staff depends upon such factors as the variety of program
offerings. the numter of people reached. the financial support available, the
size of facilities, the number of hours and days the program operates. and the
objectives of the program. One program may be adequately staffed by one
trained consumer and homemaking education teacher. Another program iay
need more than one teacher. plus teacher aide(s). child care aidets), clerical
worker(s), and housekeeper(s).

A critical aspect of adult and out-of-school Youth programs is staf.

Teachers should be selected for the groups with whom they are to work.
For example 1t should be recognized that a ‘good’ teacher of child~en is not
necessarily a ‘good’ teacher of adults. A *zood’ teacher of adults is nct always a
‘good’ teacher of out-oi-school youth. Likewise, a ‘good” teacher of middle-class
families is not necessarily a ‘good” teacher of the affluent or the low-income

It 15 assumed that effective teachers are knowledgeahle } ersons —
knowledgeable 1n the subject matter which they are teaching, knowledgeable
in their understanding of the people with whom they work, #and knowledgeable
in the principles of teaching-learning.

Legal requirements for teacher certification are det» mined by si~te and
local regulations Some states require a college degree 1n home economics for
all teachers 1n the program:; some allow more freedom 1n selection when
inservice education 1s provided, some provide certification plans for
paraprofessionals. In some states ~here state funds can be spent for salaries of
professionals only, schools use local funds for paraprofessionals.

Personal qualifications which have proven to be of major importance for
any teacher who works with adults or with out-of-school youth are fairly well
recognized by school administrators. Though these may be the same or similar
characteristics that are desirable in any teacher, they become of major
importance when one 1s working with voluntary learners. those who do not
have to attend meetings. individuals who see themselves as responsible
self-directing adults. abhle to run their own lives It is recognized that personal
characteristics of a teacher often are difficult to measure and difficult to

@ mine prior to performance in ateaching situation However, the teacher of
E MCg and older adults should be oiie who.
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o Issensiuvetothefeelngs andemoiiins Iothers

e Has sincere concern JIr peIp.e angd tnelr
well-being

e Has a deep convicuion 2f the wirth of eacn
mdividua:

e Values people Over OTganizawuln o7 nings
e Builds murtua wust
o Iswilling tu accep’ responsiplly

e Is wililng 10 experunen: w1t wne new and o

untried 1S creatve ang mmnovaive

o Is active :n community affairs s awa
changes taking place ntheC Ty AT
world and 1 sensiuve ¢ Wars these (nanges
affect farmilies

In programs where other than profess.onals are er2ioved e .eacher
must be 1 a position to train the paraprofessiona. wors rs, ame< ar.d volun-
teers 1n basic concepts. and help the workers 10 ad;2s7 %o the individuals en-
rolled in the program.

Some schools rfind that teacher aides can deve.op rapport with ther own

ethnic and income level group much more effeciively than can the
professionally trained teach er Ir. these cases ‘eacher z.des are accepted
because they can talk the ianguage 07 :Le peop.e ey have hac the same
experiences as those whom they are =rving toreach and ':.e are on, the saole
“level with those who have simiar backgrounds Teacher axdes can be of vaiue
as they provide feed-back from program paruicipant Where aides are used.
they need careful. detailed guidarce ¢ a pr::’ ssiona. staff theyv need
corntin.ous support from professiornals ther n 20 ..z:::: whas theyv teach to
learnirg maternials carefully selected in cc»oper *o: with p'cfecsm als and
they sriould not be expected to teach as.arge a range o7 problem areas as t.b
professionz > The same 1s true for s olunteers aho reip e e=c hingaspec:
the progran Teacher aides need carefi guidance ¢f the professiona with *.o:,.
to teach as well as what 1o teach

'b m

P.

Providing Preservice and Inservice Teacher Education

The administrator. consultlan’ or Supervisor ¢an be the one w10 helps 1o

build faculty morale as well as the improvemen: of '.eacl'-.;::; competence This

Q rson mspires and helps teachers to ded:cate themns S £ing Wwward

]:MCmmon goals. sees that they are giVen an acwve part i Masing Gecis:ons
=14 — 2




about the program design, methods to be used and other aspects of the
program that affect their performatice; encourages them to use mnitiative and
develop to their full potential, and sees that teacher schedules and finds are
provided to carry out the objectives of tne program.

Teachers need to be properly oriented into the specific prograni in which
they are to work. Orientation involves understanding the philosohy of the
program, the overall purposes and the uniqueness of the program. a 1d how the
teacher fits into the organization. Orientation includes also what 1s known
about the community. the neighborhc od and the potentizl program
participants.

Iaservice education for teachers should continue for the life of their
service Administrators, program coordinators and supervisors have use
several means for inservice education:

e Individual conferences between teacher and
coordinator-supervisor

e Class visitation

e Regularly scheduled meetings of teachers,
teacher aides, and supervisors

e Provision of extensive library refer:nces and
teaching materials

e Newsletter-type of exchange of 1deas among
teachers

e Suggested course plans and curriculur guides

e Participation in meetings of professional
organjzations

e  Workshops, seminars, forums, institutes

o Enrollment iy master and doctoral programs in-
colleges and universities

There 1s a great deal known about educating aduits, but more 1s to be
learned There are some commonalities about teaching children, youth and
adults. but there are also differences. With the mcreasing emphasis on, and
need for adult education, many colleges and universities need to analyze and
expand their teacher education programs n order te assure out-of-school youth
and adults throughout the country that education in consumer and homemak-
Ing education will be provided them by trained specialists. not willing
amateurs. Such preservice education 1s necessary. but it is only one phase of
developing teacher competence of the highest quality.

)
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Administering and Supervising

Scmeone should be ¢t
should coordinate the progra
some school systems als "
individual — a superintendent
education director or 3 voCatiing
with larger programs theé Lnot.ins i
including a consumer and nNomemadng
Regardless of the pattern aaopteq tng
clear for each position

;v'

supervisor need adequa'e o ACG.:
ume for fulfilling their respons.c..m:s
nieetings of the advisory commaitss
Instructional proficiency ’
frequent conferences Wil
involved at all stages 0Ot D'u, am
shouid not be Iim:ted ¢ "e :
of the coordmator-mpam SCr s
teachers for the purpose I .mpri™

Planning and Selecting Faciiities

The physical entircnment .
great extent the qualls anQ <lgltl sniss
participate The ensirinmeaoz
out-of-school }.'ou' . :'ee‘. -
adults not give & sChool-like 37
and be attractive accerd: )
prospective paric. “.r
shotild make 1t access
Uppermost i rre L
should make :

Facilities sutab.e
adulrs and ous-ol-s¢hog. s
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freedom from outside noise. safeguarded
against accidents, fire anid vandalism

e Accessibility to the people for whom the
program 1s designed ... near public
transportation facilities or in walking distance of
homes . adequate pargirg space. entrance
to the building suitab's for the elderly and the
physically handicapped

e Storage of teaching materiais and equipment
e Use of a variety of audio-visual equipment
e Office space and equipmeit for the teaching staff

¢ Mantenance adequate to keep the exterior and
interior of the building, as well as equipment and
furnishings in good repair, clean. orderly. and
attractive. with a plan for replacement and
renewal before equipment and furnishings
become unusable

The advisory committee has a significant contribution to make In
selecting and planning facilities If committee members are representative of
the individuals and families to be reached through the program. their ideas
about and reactions to the location and type of facilities can be extremely
valuable Committee members can be helpful in locating facilities, planning
and selecting furnishings. and 1n some cases actually helping with renovation
and decoration

Examples of possible facilities are

e Pubiic education buildings rooms or suites of
rooms I1n adult ecucation or learning centers,
area vocationa!l technical! scrools or other
postsecondary centers, community colleges.
vocational education centers

e Apartments in privately owned residences.
rented or leased by the schools

s Apartments or series of apartments in public
housing furnished and maintained without
charge by the local housing authority (See
Appendix B

¢ Community or neighborhood centers. including
those in public housing

e Space in commercial or public buildings

TC e Vacant stores
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e Churches
e Residential camps in the area
e Head Start centers

e Mobile units, specially built and r equipped
bus. van, or trailer (See Appendixes E and F.

In addition to the above facilities which serve as a permanent-type base
of operation. single or frequent meetings may be conducted ir conjunction with
other organized groups in the community. Examples are” parent and cnud
centers. health clinlcs or treatment centers. detention homes or half-way
houses. places of business (utility companies. banks. supermarkets. etc .
libraries. and churches

Adult education programs provide the opportunity whereby public
school facilities may be put to use from early morning to late at night and for
twelve montbs of the year This can be true whether the facilities be owned or
rented by the schools. Such availability makes a cernter inviting for people to
get mndividual as well as group help with family life problems Many factors in
the community. however. help to determine the extent to which such a flexible
schedule 15 possible

Recruiting People to Be Served

A well-defined plan forntial and continuous recruitment ot individuals
who can benefit from a program Is an important part of program development
In communities where a program is a new school offering. the public must be
informed. In communities where home economics programs for adults is *aking
a new direction toward comprehensive prs prams 1n consumer and
homemaking education and away from the * «ditional “evening school”
concept. the public needs to be made aware of the rew dimension The idea 1s
new In some communities for consumer and homemaking education to be
taught to postsecondary school enrollees who are studying to be home
appliance repairmen or aviation mechanics The idea that the program is taken
to the people through the use of mobile instructional units or establishment of
neighborhood centers 1s also a revelation to many citizens To learn that a
person can get helpwith one’s own famuly life and consumer problems without
having to pay for such instruction or without “enrolling at the school house” 1s
a r.ew concept to many With the many changes in program direction active
publicity campaigns are usually needed.

Advisory committe. memb<ss are In key positions o anticipate how
different groups of peopie will react to different recruiting methods These lay
leaders on the committee can also help school administrators and staff
members in the use of the most suitable language and approaches for the target
groups.

Many recruiting techniques have been tried Some of the most successful
ones are

)
E TC e Personal contacts through home visits by
18 <?




teachers, employed aides. volunteers. satisfied
customers who have been participants in the
program. and advisory corimittee members

e Telephone calls
e Open houses, receptions. visitor days

¢ News media dally newspapers . television
radio ... house organs .. trade journals
neighborhood weeklies church clubandcivie
organization news sheets tinciuding
announcements, advertising. reporting of
events, human-interest stories’

e Folders, brochures, flyers. booklets posters
displays. exhibits

¢ Referrals from social workers, phssiclans,
dentists. public schoo!l teachers. scnool and
public health nurses. visiting teachers
principals, counselors

¢ Active mvolvement of school administrators.
adult education director. home economjcs
supervisor and teachers mn community groups

Programming and Scheduling

Effective teaching depends not only upon the teacher ... charge butupon
policies, regulations. prcvisions and support of the schoo] administration
Administrators who are commuitted to the concept of continuing education will
provide the kind of leadership and support to make effective teach Ing possible
They wil! be flexible. inspiring and innovative to the extent tha: teachers are
er-ouraged to experiment, to use mitiative. and to use new approaches :n
mecting old probiems.

Tcachers should be encouraged and be given opportun:ty to adap: cheir
teach:ng to the groups to be reached This means quite duterent approaches
and program organization for adults who come from different mcom:e levels
who hive 1n different parts of the city or county, and who are of diTerent ages It
means that teachers must be given the time and opportunity o kaow and
understand the people with whom they are to work, This probably involves
home visiting as a part of their working hours and may nvolve an expenditure
of money which the program needs to provide. Getuing to know peopie might
aiso mean attending meetings of other club groups and other organizations. or
it could involve securing the services of interpreters in groups where there are
language barners

Administrators might help teachers to understand that teaching s not
Q :dto aformal organized class Teaching can take place through the use of
EMCmonal or commercial television. presentations made at home shows or

N’ > . — 28

Aruitoxt provided by Eic:




food fars or many places where people are free to gather, or by telephone
‘hot-line’ service to answer homemakers’ questions

Scheduling in postsecondary schools calls for the support of the school
director or superintendent, so that there is a block of time for the consumer and
homemaking education teacher to work with each group of students enrolled in
the school. Scheduling of adult programs may have much more flexibility,
varying from five or ten minute presentations m conj m tion with some other
meetings or gatherings. to a one-meeting lesson of one 1¢ three hours in length,
to a series of meetings over a period of weeks. There is no one pattern to follow.
The teacher should be free to work both with individuals and groups on a

schedule silitable to the group.

Ideally there would oe an open-door policy for adult education centers,
wheremn adults are free to come and go - not hr.1ted to one day a week or a few
hours 1 the afternoons. Advisory committee i7.embers need to help deterinine
the kinds of schedules which would be most acceptable for the potential cliente.
Schedules are usually quite different for older orretired adults than for parents
of preschool children or for working parents. Likewise, schedules may be quite
different for the mgh-income and for the low-income. Some ethnic groups raay
be quite resistant to being away from home mn the evening hours, while those
are the hours which may meet the approval of other groups.

Coordinating with Established Programs

Elementary. secondary, postsecondary and adult programs should
complemer.t and support each other in the total educational effort of the publc
schools There are various ways in which this can be done.

Through adult education programs, parents can be helped to understand
better the educational program offered to their children. Naturally, this
requires that teachers of adults underscand and be thoroughly familiar witn the
overall purposes of the school system at all levels. The adult program can be
publicized through classes in elementary and/or high school. Programs can be
planned to bring together parents and youth for consideration of mutual
problems. High school consumer and homemakmg education students can
present special programs of educational value to adult groups. Members of
adult groups can serve as resource people to youth groups. High school
students can assist with the care of children whose parents attend adult
meetings. thus providing a learning laboratory under the guidance of the high
school teacher.

Through adult groups, teacher> can learn of parent concerns and
capitalize on this information to build 1t into the high school curriculum. Such
a procedure can work m reverse by learning of the concerns of youth and
building these ideas Into the curriculum for adults.

Many school systems provide for periodic faculty meetings and work
sessions in which teachers of adults and teachers of youth come toge.her to
coordmate their efforts They share teaching materials and clarify concepts and
generalizations which they are trymng to develop with their respective groups.

Q or example, 1n the study of food and nutrition, both parents and youth should
EMCecelve the same nformation about nutritional needs of the body — not

IToxt Provided by ERIC

—20—~ g




information that conflicts. As long as teachers work with concepts and
generalizations rather than fragmented facts. coordination becomes easier —

conflicts lessen.

Coordinating the public school's adult education program with programs
sponsored by other agencies in the cominunity 1s equally important This has
been discussed in earlier guidelines on previous pages (See Appendix A}
Funding

Vocational education funds continue to help support consunier and
homemaking education programs as they are initiated. developed and
expanded. Plans for the use of such funds vary from state to state according to
the requirements adopted by the differert State Boards of Vocational
Education Resources other than vocational education funds are used to meet
needs for funding and supporting various existing programs. and these sources
vary from community to community (See Appendixes B, C. and Di

The pattern of funding for most programs for out-of-school youth and
adults in the area of consumer and hememaking education utilizes menies and
other resources in various combinations of local, state and federal funds as
indicated below:

Vocational education funds from federal and state
levels are used to finance in part or in whole —

e Professional and paraprofessional staff
¢ Program coordinators

¢ Space and equipment for instruction

¢ Renovations of facilities

¢ Teaching aids and supplies

Public school funds from the local level are used to
provide and/or assist in providing —

¢ Admmistration and supervisicn

¢ Professional and paraprofessional staff

¢ Facuities. utilities and maintenance staff
¢ Instructional and office supplies.

Additional support by other public and private
agencles are used to provide for —

¢ Scholarships for students in training programs

MC ¢ Supplies for participants
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e Child care services while methers participate in
program activities

e Transportation costs for program development
and participation

e Teachiig space. utilities and maintenance
service

e Instructional supplies and teaching aids
e Joint sponsorship of programs

e Consultation services

e Educational tours

e Program interpretation. publicity and
recruitment

e Volunteers and paid aides to assist teachers.
EVALUATION

Even though concepts of evaluation have changed markedly in the last
several years, many administrators and teachers have difficulty in separating
evaluation from testing and grad: ig. One concept that has not changed is that
evaluation should be based upon program objectives. In consumer and
homemaking education programs for out-of-school youth and adults it is not
always possible to prove effectiveness of the programs with hard data. Proof of
accomplishment is not always immediate. nor 1s it always avaiable.

At the time thut needs for the program are 1dentified and objectives
determined. plans should be made for various means by which evidences can be
gathered to determine if the objectives have been realized. Such planning helps
administrators and teachers to decide on the kinds of records to be kept.

Informal evaluation goes on constantly in any proegram. Judgments are
made by the paitictpants through such expressed or unexpressed thoughts
as’ "Today's meeting was interesting. I want to come back next time...
That 1s something I am glad to know, it will surely help me .. . What a waste of
time . Ien;oyed being here,but Ican't see that it helped me any.” Judgments
are made by administrators from such data as attendance records,
compliments or complaints received from individuals and groups. and from
public acceptance and support Judgments are made by teachers from
comments made by persons who attend classes, questions they ask,
expressions on their faces. their wilingness to participate, and their
attendance

Such evaluations have value, but they do not serve the same purpose as
periodic systematically planred evaluation Too often eveluation is thought of
Q i something that takes place at the end of a class, a course, a semester or a

ERIC:ar. Continuous evaluation, however, 1s necessary in order to determine
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whether progress is being made toward the achievement of statea goals.
Evaluations serve also to determine whether stated goals need changing.

What is to be evaluated? Some system should be adopted by prograrn.
directors for evaluating all phases of the program: objectives and scope of the
program, organization and administration of the program, the teaching
process, and the results of teaching in units of study as well as in individual
lessons.

Who should be involved in the evaluation process? Who should make
judgments about the various phases of the program? Everyone involved in the
program should help with the evaluation: the advisory committee, participants
or enrollees, teachers, administrators, supervisors, coordinators, program
directors, and cooperating agencies. Many school systems also enhst the
services of specialists from outside the local program: home economics state
supervisory personnel, university teacher educators, evaluation experts, adult
education administrators, and teachers from other school systems.

There 1s still another concept of evaluation which should be built into any
program plans. This 1s the encouragement of the provision for self-evaluation
by participants. If adult education is for the purpose of facilitating
self-direction, decision making and self development for the improvement of
personal and family life, participants must evaluate themselves and their
accomplishments. This is needed for the purpose of setting personal goals,
determining accomplishment of those goals, and taking steps for setting
additional goals as progress is realized.

Examples of evaluative techniques used successfully by adult educators
are:

¢ Student questionnaires developed around the
needs upon which the program is based

e Human-interest stories, case studies, arecdotal
records

¢ Follow-up contacts of program drop-outs

¢ Informal discussions with participants, with
family members, with advisory committee
members, with persons in the community who
have contact with program participants

¢ Observation of changed hehavior and changed
attitudes

e Attendance records.

Evaluation serves its purpose only if action is taken as a result. Types of
action might be altering the objectives and the program itself, making changes
@~ administrative, organizational or teaching proce@@., Action might be

Mc‘)ving the location of or the type of facilities. The advisory committee must be
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involved in both the evaiuaton process and the recommendations for action to
be taken as a result of the evaluation.

SUMMARY

As administrators, teachers and other program planners search for the
needs of individuals and groups. determine program objectives, arrange for
program development and operation, and evaluate, there should be constant
awareness of the needs of society—the kinds of citizens that American society
requires. Certain needs have been suggested which have imglications for home
economists$ In light of long-range predictions from the present to the year
2000, the American society needs:

s Citizens who are Intellectually and emotionally
stable G cope with change and marked diversity
in the world environment

e Citizens who are aware of the relationships
between environmental quality and human
welfare

e Citizens who are able to capitalize on strengths,
interactions and relationships for the optimum
development of families

e Citizens who are capable of developing and
maintaining high quality interpersonal
relationships and partnerships in the family as a
means of preserving family stability

e Citizens who are able to assume a new kind of
parenthood, since working wives and mothers
are a permanent part of our technological
society

e Citizens who are able to develop their
humaneness in an urban environment of
increasing kinds of people problems

e Citizens who are able to utilize to the maximum
all resources 'n the attainment of family goals

e Citizens who are more knewiedgeable and more

competent to assume the vared functional roles
of family members.

Q@ Byrd FlossieM ' A Definition of Home Ecunomuics for the 70's " Journal of Home Economics.
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DESCRIPTION OF FROGRAMS USING NEW APPROACHES IN
POSTSECGONDARY SCHOOLS AND ADULT EDUCATION

For many years there have been effective homemaking education
programs offered by public education systems throughout the country at
postsecondary and adult levels. Many of the programs are being redirected to
make them more relevant to present day family life and socioecoriomic
conditions. Where no programs existed. new programs are being developed.
Those which are proving to be most suce 2ssful are ones in which the guicelines
described 1n the earlier section of this “julletin have been used.

“Postsecondary’” refers here to programs for fulltime students who have
completed or dropped out of high school and who wish to continue their
educssion at alevel other than the four-year college. They enroll in a “planned
program” for a specific purpose. “Adult education” refers to less than full-time
participation not leading to a diploma or certificate.

Many postsecondary schools, as well as adult education programs reach
both . out-of-school youth and adults, or to say it is a different way, they reach
both young and older adults.

Following are descriptions of some of the effective programs that are
conducted (1) in postsecondary vocational-technical schools, (2) in preschool
parent education centers, (3) in public hcusing centers, (4) in community or
neighborhood centers, (5) in mobile instructional units, (6) in community
learning centers, and (7) in private homes |

The programs described are, of necessity, hmited in number, but are
selected to give a variety of settings and organizational patterns. They
r~present some of the possibilities that program planners might consider in
developing new or redirecting existing programs. Those desaribed are
programs with which the authors are most familiar. In prepa-ation for this
bulletin, the authors visited programs in New York at Albany, Rochester,
Schenectady, Syracuse and Troy; and programs in Georgia at Athens, Atlant -,
August and Jaspe.. Materials describing programs in Ohio and Washington
were made available by consultants in these states. Programs in Dallas, Texas
are dascribed because the authors are personally involved and well acquainted
with them. One oi the authors is the consultant for the current program
corducted by the Dallas Independent School District, and the other author
was involved in its original establishment.

In Postsecondary Vocational-Technical Schools

Consumer and homemaking education is an integral part of the
postsecondary area vocational-technical schools in Georgla These schools
serve out-of-school youth and aduits, men and women Of all ages, without
restriction to socioecoromic levels or ethnic backgrounds.

Enrollees in postsecondary schools are 16 years of age or older, and they
Qmay be as old as 60 or 70 years of age. Th~y enroll in class for approximately six
E mc»urs a day, five days a week for the express purposc¢ of occupational education
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to prepare for jobs 1n technical. skyled. business or paramedical occupations
The exact number of hours enrolled varies according to program of study
These students come to school for a regular block of time to prepare to enter or
re-enter the labor market or the work of the home as homemakers.

As enrollees pursue their chosen area of occupational tramning they also
participate 1n planned nstruct:onal activities which Geo:£ia titles "consumer
and family life skills " This program 1s designed :0

e Prepare youth and adults for the role of
homemaker or to contribute to the
employvability of such youth and adults 1n
preparation for the duai role of homemaker-wage
earner

e Assist vouth and adults as consumers in solving
problems which arise in the areas of feea.ng.
clothing. and housing the individual or fam.y. 1n
the areas of famly planning. rearing children
and mamtaining satsfactory human relations.
and in the area of consumer education ;nrelation
1o the family s resources

e Prepare men of all ages and backgrounds in
assuming their role iIn homemaking and family
responsibiities

s Give em.phasis 10 1dentufving the environmental
encounters which occur in the home 1n the
community. and on the job 1n order to improve
the qual:ty of home and community
environments

e Givencreased emphasis to the understanding of
the mmportance of nutiitional knowledge and
food use 1n relation to the economic aspect of
foud consumption and purchase

The major objective of the consumer and famuy life skills prozram 1s to
prepare men and women regardless of occupation: for assuming homemaking
and family responsibilities. which 1n turn can make them more employvable
Emplovabiily denotes personal qual:ties that can help insure job success. and
it denotes preparation fur the dual role of homemaker-wage earner

The major concept of this program is to reach vouth and adults at the
most teachable moment Since enrollees in postsecondary vocational-technical
schools are preparing for a specific occupational area. since this often 1s their
first experience 1n full-;ime employmen: and since many are assuming for the
first time family responsibilities. offerings :n cotsumer and famiuly life skills are
relevant and usable The teaching is problem centerec and the curriculum 1s
kept flexible to deal with realistic needs of individuals and families Some units

@ led in the programr are ' Getting the Full Value From the Dollar.”

E [C\agement of Resources Other than Money.” “Financial Planning
~
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Budgeting and Reccrd Keeping,” “Stretching the Transportation Dollar,”
"Making the Most of the Housing Dollar,” “Family Planning,™ “Child Care,
Growth, and Developrient,” and *Family Relations and Job Responsibilities.”
The course is offered for a full quarter (56 class hours) or may be extended into a
full year (fonr quarters) with different units being taught each quarter. In
addition to units of study, mini-courses are available to both full-time
postsecondary students and adults. Mini-courses supplement longer units by
meetirg immediate needs. Examples of mini-courses which may be completed
in on¢ session of 30 minutes or an hour or more are “*Simple Household Fix-It”
or “Preparing for a Job Interview."

Inorder to implement the consumer and family Iife skills program, a local
advisory committee is organized. The teacher, with the help of {he committee
interprets and defines the course and the teacher's role to all occupational
training teachers In the school. The most successful teachers have been those
who work closely with other teachers, administrators, guidance ¢ounselors and
students. Effective advisory committees include students, instructors,
community leaders and lay people, parents, high school teachers and college
teachers from the area.

In addition to working with postsecondary level students, the consumer
and family life skillsinstructorsspends at least one-third of their time working
with low-income families and individuals, including those persons living in
economically depressed areas. rural or inner-city, and with senior citizens and
other adults to help them become better consumers and improve their quality
of family life L1 some cases, such programs are provided through the use of
mobile mstructiondl units (See Appendixes E and F).

Specific inservice training 1s offered to the consumer and family life
skills teachers through the Vocational Division of the University of Georgia,
Home Econom:cs Education Department and the Vocational Home Economics
Division. State Department of Education. Inservice training consists of
workshops which concentrate on specific topics such 4s, reaching and teaching
the disadvantaged, problems which arise from implementing a program,
developing and sharing useful and successful instructional materals, and

pplementing the teachers’ knowledge 1n the areas of consumer education,
work of the home, home management and nutiition education.

The success of such a program depends to a large extent upon the
Lvwoperation between the consumer and family life skills teacher and the
cummunity (See Appendix A)

The teachers are the most important aspect of the program and the key
to 1ts success They must be flexible, observant, keenls sensitive to others and
their concerns. people-oriented, creative. willing to take the initiative. and
energetic Teachers have to be able to adapt to change since 1n the morning
they may be working with 18 and 19 year olds and in the afternoon with senior
citizens. or they may move from working with middle class homemakers to
working 1n an economically depressed area with limited supplies and materials.

In Preschool Parent Education Centers

In many communities across the nation, programs In preschool parent
EKC'atlon are organized to help parents to learn about children and their
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development Consumer and homemaking eduzation teachers working with
local units of the Parent Teacher Associatior. 0rganize and conduct studies on
such topics as creative activities for chidren sex educazon disciplre and
physical-social-emotional-intellectual dev empment of chidren

Another example of parent educasior. s the Parent Codperatve program
provided by the Famiy Life Education Division of ’J‘e Seate Washingron:
rogram s W '~=Ap perso ors gamn

e

0
Community College The primary focus of thisp
new skills and refine behaviors reiated wo pare
roles.

am
mg and famuy reiguonship

Parents enrolling 1n the cooperative preschonis aso enrol i, the course
Parent Education Child Study Laborazory as the colege Cox.r:e content
includes child development. family relations group processes and waning or
community leadership

Chidren of parents enrolied in the ccoperatve atiend e pres~hool
laboratory three to five days per week A p"e~c .00; teacher s emp.oyed by the
parents. Parents first observe and later assist Wne seack.er in working with the
children It 1s in these sessions that parents have he opporzun:ty o discove-
principles of behavior and test some 0! the theor:es regardAng ¢hud
development that they have learned in the parent ecucaiion course

In addition to teaching responsibiities in the prescho0, parents aise are
responsible for the business and financial arrangemen:s connected with the
preschool. In business meetings. parents fave the 0pporiunisy 2 learm and pur
Into practice the concepts they have learned about group dex e.opment and
group processes.

Parent cooperatives function as autonomous groups Some are o rganzed
In conjunction: with secondary schoo! consumer and homemaking eo_ca:xo"
programs to provide laboratones for high schoo! student obsenvaton and
participation

Curniculum offerings at Seatte Commun:ty Colege .
parents expecting their first taby. observatlion courses o
month to three year old chud. courses for paren: codperas
neighborhood courses for parents of beth elementa

adolescents. and courses mn famuy re. a.Ao“: p.annng f
resource management for retired perso

;,:
« ) .
]
x"
.
[o3

T . -

e preschodl srodpc
rv-age chudren an
Jor resrement and

In the State of Washington t.lere are nuImerdus [am.l
similar to the one in Seatli¢ ope'a: .
vocational-technical mnstitutes and mobue U

In Public Housing Centers

Adult education programs I CORSWTer and NoTemasing e0uvaliin In
public housing centers are operating suc cessfuly .mmany p.aces Programs i

Dallas and E] Paso. Texas are among the oldess wiin programs ow under al
214 others being mitiated 1 many other states Suon Programs are fonly
rior Consracts

l: Tcxoped by the local housing authornty and school dist

r 4
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between these two agencies are executed and include plans for sharing the cost
of teacher salaries, space for offices. and teaching in housing commurity

builldings. cost of teaching materials and o*her administrative functions of the
two cooperating agencies (See Appendix B), Teachers are employed to become
acquainted with families and help them with their specific needs for education
In family living Some activities usually conducted in family centers to meet the
needs of families are.

¢ Organized groups working on a varilety of topics,
such as, child development, managing the family
resources. family laundering, home
improvement. housekeeping. renovation and
care of clothing

e Cooperative play schools. which offer
opportunities for parents to study children and
have children cared for whie parents participate
in other instructional program activities

¢ Day care nurseries which provide all-day care of
children of working mothers

¢ Home care clinies, Including care of home
furnishings and equipment and use of
rasources—a course for prospective tenants

¢ Housekeeping clinics

e Consumer clinics

¢ Team teaching with public health nurse at
nediatric and maternity clinics

¢ Senior citizens clubs

e Home visits and individual conferences

e Educational field trips to supermarkets,
department stores, the public library, and

museutms

e Rummage sales at which tim# help 1s given with
consumer problems

¢ Team teaching by basic auuit education and
consumer and homemaking education tesachers
Some features characteristic of most consumer and homemaking

education programs in public housing centers are.

e Adwvisory committees help to plan the program.

]:]illc recrult potentia: participants. publicize the
—929 —
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Program. Sornetunes assist wiln T
resources o enrich e IrogTam

o Advisory comm:itiées nl il
from coCcperating agsnlies
homemakers from thz T
served

e Non-profess:cnal.y tra.nmed peérsIng Iomons
neighborhood voiunieer 3f I8 JD 32 D32 0338

10 assist with the program

e Irse ’.C‘ 2iTE

e Participan

S ar :
whenever he.p s n2e -
limited to sched.ulac

e Arrangemen:ts are T
children while :
educationa acuvities

e Transportaznon s often Simshsn TIr wnlss WY

need 1%,

e Aides or homemaxsr
who are buingual o2
mstructon and ._..e'“:e &n.In

e Group and ndivicud mstaoIn 8 cTEne

e Programs are 2ften avilzot.e TI Tamoss uns
year-round

o Instrucnionand Worg 1L famolss e T
where the pecp.e are—3a Jh . o
learning center a JOmUImUTLIY ISnter
home a supermarke, 3 senld. Inl [wn
W1thin Or Near NelgnICrniloCs 0 o9 8%

e Program offerings
flex:bie ind ¢nan
participarn:s

In Community or Neighborhood Centers

Consumer and homemaking e L3t In STIGTANS J0eI2t8 s8R
many types of neighborhood cernters acriss :
in locations such as store fronts sCRoCls
churches. public housing certers )
centers and hospitals Programs Fol s

interests of adults and our-of-schcc. yIiuwn

+

/7]

a7

- .

+Y)

Q  One such program is in operaticn it the Genry St War oo Fovsrn

ERIC ' e
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Center in Dallas. Texas The Gentry Street Center 1s Jocated In a low-income
area of substandard private homes The space which provides for consumer and
homemaking education includes offices. a kitchen muitipurpose room and a
gyvmnasium The center houses a manpower office. a planned-parenthood
clinic. a recreation program for chidren and teen-agers. and a distribution
center for the federal food stamp program

In cooperation with the center's director. the city health department’s
nutritionist. and the War on Poverty employees. five homemaking teachers
conduct nine sessions monthly 1n foods, nutrition and consumer education for
those who come to receive their food under the food stamp program The
classes are held in the kitchen multipurpose room and consist of discussion,
tasting, demonstrations and distribution of recipe sheets Seventy-five to one
hundred people are reached regularly for a concentrated short time of
approximately 35-45 minutes. through a “micro-lesson *”

Many other programs of this tvpe reflect the increased attention being
given to nutrition education Instruction includes how to make decisions. food
and nutrition for pre-natal and post-natal patients, feeding the infant,
management of the food money and special diet problenis Other offerings
focus on aspects of consumer education. such as, comparative shopping inlocal
shopping centers. laws pertaining to foods. drugs and cosmetics, planning for
use of resources, consumer language. and using community resources,

One teacher works with a group each week on family clothing needs and
consumer education Clothing alterations and renovations. care of clothing,
buying family clothing. reading tags and labels and using community resources
ate the type of things this group feels they need to learn more about Folding
tubles. chairs and portable sewing machines convert the kitchen multipurpose
room Iinto adequate teaching space

Tapes. slides. programmed learning materials and 8mm film loops on a
wide varlety of tyvpes of family problems are available in ceaters for the
homemaker's use The homemaker who has come to the center for the
maternity clinic might spend the “waiting time" viewing a film loop or listening
to a tape The teacher 1s accessible to help the individual select appropriate
maternial. to arswer questions and to discuss 1deas and learniags with the
individual

Mini-lessons. demonstrations. workshops. a series of lessons. television
and telephone information service are some effective ways programs have been
presented in the neighborhood centers

In Atlanta. Georgia. cooperation between school and health programs
have resulted in a consumer and homemaking education teacher becoming a
valuable part of the health team effort This teacher supports and implements
nutrition counseling and gives food preparation demonstrations in outpatient
and obstetric chinics 1n the Grady Hospital Maternity and Infant Care project
1See Appendix D}

©  InSyracuse. New York neighborhood centers called T-Houses have been
E MC ablished 1n depressed areas under the sponsorship of the Home Economics
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Department of the local school and the State Department ot Education (See
Appendix C) According to city-wide publicity. “T-House stands for teaching.
trusting, trying. teamwork and much more It's terrific * The sites selected for
T-Houses are those most easily accessible to the greatest possible
corcentration of residents. A rented six to eight room apartment or half a
duplex provides adequate space for homemaking instructional activities
Space 1s rented only when there 1s another tenant in the building, preferably
the landlord The space is furnished and equipped in the manner s.muar to
homes 1n the neighborhood with emphasis on an environment conduclve to
homemaking and consumer education activities

Program offerings are unlike traditior  adult education programs and
are developed in response to the needs of adults o be served Mothers are
encouraged to bring preschaol children for supervised play while the adwts are
engaged n various organized instructional activities at the center A qualified
home economist is in charge. a teacher aide, a child-care aide and an advisory
committee of neighborhood and community people assist in program p!-nning
and promotion

Some guidelines used in program development are flexible scheduling
both day and evening, planning for availability of program to both men and
women, identifying strengths of adult participants upon which to capltalize
and build, providing an atmosphere conducive to individual exploration,
discovery and growth. recognizing seasonal. ethnic. religious and personal
values and customs. and using a vapety of instructional materials and
techniques

In Mobile Instructional Units

Several states are usi.g specially built and or equipped mobile units to
bring a teacher and learning materials to out-of-school youth and adults in
rural, mountaindus, sparsely populated. and urban areas

The use of mobile nstructional units have heen successful Inreaching
those persons who do not have transportation or child care services. who find 1t
Inconventent to leave their neighborhood. or who lack the motivation to come
to a “center’ or to pzrticipate in other available adult education opportunities

Programs offered in mobile instructional units focus on consumer
education. nutrition and child development. In order to help families improve
the quality of their family hife through better use of resources, the mobile unitis
used In several ways The unit may be located at a shopping center where the
teacher presents short lessons of 5 to 10 minutes on various consumer topics. or
the mobile unit may be taken to a county or local fair for planned
demonstrations, or to serve as a consumer information center Itmay be moved
to neighborhood school campuses for a given block of time—for a series of
lessons such as. “Use of Consumer Credit.” "Getting Your Money's Worth™ or
~Cor. parative Shopping.”

Mobile units vary in design. size and facilities Some units are
Q contamned with their own sour-e of electricity. water and heat. as well as

E119

.ce and equipment for working with individuals or groups of as many as 12 at
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one time (See Appendix E). Other trailer-type units are moved from location to
location by specially equipped motorized vehicles (See Appendix F Such
units may or may not be self-contained. Advanced planning for locating units
not self-contained should mnclude provision for an adequate source of electrical
power, water and space tha* 1s suitable and accessible to those to be served
Some units of this type will accommodate groups of 20 to 30

In Community Learning Centers

The consumer and homemaking education department at Paul L
Dunbar Community Learning Center in Dallas. Texas 1s included as a part ofa
busy learning center of approximately nine hundred elementary pupls grades
one to six. and groups of early childhood education pupils. ages three 0 six
The learning activities of the center involve both children and adults

Consumer and homemaking education 1s a component, of the parental
involvement program of the cen.er Both parents and their children are
involved In solving home problems and strengthening family life The program
is an outgrowth of the feeling of need for guidance and tramning for more
effective family living on the part of parents It is based on changing reeds.
interests and desires of parents and their children 1n develnaping
understandings. attitudes and skills in personal and family living

Emphas:s is placed on homemaking as a career Attention is given to
helping adults and children realize the important influence that family
experiences have on the growth and development of all family members The
curriculum 1s mformal. flexible. and varied It has been found that this type of
instruction penetrates further into the community than does a program made
up of traditional organized classes. Instruction is provided in thé areas of food
and nutrition, consumer education. child development. ;aundering home care
of the sick. family and com™~.unity relationships. clothing, management of
resources. and housing.

The homemaking teacher and admuinistrators believe th..7 the consumer
and homemaking education program should be an integral part of the 1oty
educational programn cf the center They consider it imperative that . ¢
program be concerned with individual families and their needs. voth for
themselves and for society

Mother-daughter groups have been organized and work in three areas
nutrition., home management and personal development Through learning
experiences both parents and children gain knowledge 1n the specific area of
study as well as having the opportunity to better understand themselves and
each other. thus lessening the gap of misunderstanding regarding famuy
problems and concerns Planning for these parent-chiud group sessions 1s done
cooperatively by the homemaking teacher of adults. science teachers and
school nurse. Additional group sesstons are scheduled at convenient times for
parents.

Special group sessions for newly-married. the elderly and welfare
sients are planned. By bringing school drop-outs to the center 1t 1s hoped
EKC they w1l become mnspired to return to school. as well as to improve their
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home and family living Program priorities for this community are (1) helping
newly-marrieds to plan budgets, to furnish homes economically, and to be
involved 1n solving mutual problems; (2) assisting the elderly in planning meals
to meet special dietary needs, and to cnallenge them to seek new avenues for
purposeful living: and (3; assisting homemakers in planning the use of family
resources, and to improve consumer practices.

In Private Homes

Planned educational meetings in private homes offer opportunity for
reaching many adults 1n their own environment and are a vital part of many
adult education programs. Some people. through no fault of their own, cannot
be reached through group participation in other centers. They may be shy, lack
self confidence, lack transportation. or find it impossible or inconvenient to be
away from home and/or family.

Programs are usually short lessons taken into the home where the
homemaker has mnvited friends and neighbors to come in and participate. Such
programs may focus on selection of toys for children, demonstrations on “how
to make” delicious. nutritional nulk drinks for children. and suggestions on
what to look for 1n selecting family clothing.

Teacher aides in Rochester. New York take lllustrative materials with
them as they make home visits Materials may be in the form of ™" strips, flip
charts or a variety of exhibits. Subject matter may be ho interpret
contracts. warranties, buying guides or credit regulations. Teac!. .. ades find
the technique an effective way of gamning the interest of the homemaker. They
often start by helping one homemaker in her ow:1 nome, and she offers to serve
as hostess for future meetings of friends and neighbors in order to continue
receiving the kinds of help that the teacher aide has given during the initial
hom.e visit.

Educational television offers opportunity for reaching many adults in
their homes. Teacheirz encourage neighborhood viewing groups with
discussions following the telecasts Advance planning by the teacher for such
groups includes giving information to the group regarding the subject content
of the telecast, suggesting books available in the local library for additional
reading, and following up the telecast with discussion sessions to encourz:e,
assist and give guidance 1n individual and group development. From such
groups. needs and Interests are often identified as well as providing
opportunity tc develop community leadership.

Parent-child viewing groups have been organized in homes to view
Sesame Street Through parent education study group sessions. parents
receive matenals and guidance regarding their participation 1n viewing groups.
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SOURCES OF INFORMATION TO AID IN
PROGRAM DEVELOPMENT

Many agencies. institutions, and organizations make available valuable
information and aids for program development. Some of these materials are
free; others require a nominal fee The sources given below provide a limited
listing of available materials.

American Bankers Association. 12 E. 36th St.. New York, N. Y. 10016.
American Bar Association. 1155 E. 60th St.. Chicago. Illinois 60637.

American Council on Consumer Information. 15 Gwynn Hall. University of
Missourl. Columbia, Missouri 65201.

American Dietetic Assoc:ation, 620 N. Michigan Ave.. Chicago. Illinois 60611.

American Home Economics Association, 2010 Massachusetts Ave.; N.W.,
Washmgton. D.C. 20036.

American Medical Association, Council of Foods and Nutrition. 535 N.
Dearborn St , Chicago. Illinois 63610

American Toy Institute, 200 Fifth Ave. New York. N.Y. 10010.

American Vocational Association, 1510 H. Street, N W, Washington,
D.C 20005.

Association for Childhood Education. 3615 Wisconsin Ave . N'W,, Washington,
D.C. 26016

Association for Supervision and Curricuium Development, NEA, 1201
Sixteenth St . N.W.. Washington.D.C 20036.

Better Business Bureau. 405 Lexington Ave., North. New York. N.Y. 10017.

Child Study Association of America. 9 East 89th St.. New York, N.Y 10028.

Cooperative Extension Service: for policy information about publcations,
write County Cooperative Extension Service Office or State

Extension editor

Department of Home Econcmics, National Education Association, 1201 16th
St ., N.W..Washington.D C. 20236.

ERIC Do~uments Reproduction Service, P O. Drawer 0. National Cash
Register Co.. 4936 Fairmont Ave , Bethesda. Maryland 20014.

Health Services and Mental Health Administration. Maternal and Child Health
Service. Office of Information. U.S Department of Health, Education
and Welfare. Rockville, Maryland 20852.

O
MC)usehold Finance Corporation. Prudential Plaza. Chicago. Illinois 60601.
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Illinois Teacher for Contemporary Roles. University of Illinois. 342 Education
Building, Urbarna, Illinois 61801.

Institute of Life Insurance. Educational Division, 488 Madison, New York,
N.Y. 10022.

National Association for the Education of Young Children, 1834 Connecticut
Ave., NW  Washington, D.C. 20009.

National Association for Public Continuing and Adult Education. 1201

Sixteenth St., NNW , Washington. D.C. 20036.

National Committee for Education in Family Finance., 277 Par . Ave., New
York. N.Y 10017.

National Consumer Finance Association. Educational Services Division. 1000
Sixteenth St., NW., Washington. D.C. 20036.

National Dairy Council. 111 North Canal St , Chicago. Illinois 60606

National Federation of Settlements and Neighborhood Centers. 232 Madison
Ave, New York.N.Y. 10016.

National Livestock and Meat Board. 36 S. Wabash Ave., Chic~go. Illinois 60603.

Office of Child Development. Department of Health. Education. and Weliare,

Donohoe Building, Washington, D C, 20013
Poultry and Egg National Board, 8 So Michigan Ave., Chicago. Illinois 60603.
Public Affairs Pamphlets. 22 East 38th Street. New York. N.Y. 10016.
Science Research Associates. 57 West Grand Ave., Chicago, Illinois 60610.

Tips and Topics, College of Home Economics. Texas Tech University. Lubbock,
Texas 79409
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Appendix A

SUGGESTED COOPL®ATING AGENCIES,
ORGANIZATIONS AND INSTITUTIONS

Agricultural Extension Service

American Association of
University Women

American Red Cross
Better Business Bureau
Business and mndustry

Chamber of Commerce

Child Conservation League
Churches

Colleges and universities
Community Planning Councils
Community service agencies
Consumer associations
Courcll on children and youth
Council on Family Relations

Day care centers

Detention centers and half-way

houses

Ethnic and other organizations
offering educational
programs

Health clinic and treatment
centers

Heart Association
Juventile courts
Juntor League

Labor unions
O

ERIC
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gal assoclations

Local housing authority

Manpower Development and
Tramning Program

Mass media—television,
press, radio

Medical associations
Mental health asscciations
Model Cities

Office of Economic
Opportunity

Parent and child centers
Parent cooperatives

Parent Teacher Association
Preschool associations
Planned Parenthood
Project Head Start

Public health agencies
Public hibraries
Recreational agencies
Senior citizens organizations
Salvation Army

Urban Renewal Agency
Visiting Nurses Association
Welfare agencies

Young Men's Christian
Association

Young Women's Christian
Assoclation
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Appendix B

CONTRACTURAL AGREEMENT BETWEEN SCHOOL DISTRICT
+ AND HOUSING AUTHORITY
(Example)

CONT1RACTBETWEENTHE = -- -—- BOARD OF
EDUCATION AND THE HOUSING AUTHORITY OF THE
CITY OF FOR THE EMPLOYMENT OF
HOVIEMAXING TEACHERS FCR ADULTS

County of ——— . . _.__.__ City of

WHEREAS,; The Housing Authority of the City of

wishes to assist in providing the services of Homemaking Teachers for
Adults in the operating housing project and to provide leadership in
Consumer and Homemaking Education for the projects and
surrounding neighborhood; and

WHEREAS, the Board of Education is
willing to make available the services of qualified persons as
Homemaking Teachers for .\2ults in said projects upon the terms and
conditions hereinafter set forth;

NCOW.THEREFORE, IT IS AGREED by the parties hereto that.

The. Board of Education will extend 1ts Home and

Family Life Program to families living in housing projects and

surrounding neighborhoods by the employment of

o L Homemaking Teachers for Adults frcm

.19 +to .19 . _whowilidevote

their time to the duties of Management Aides on the projects and to the
teaching of Consumer and Homemaking Education to Adults.

The . Board of Education, through the
Supermtendent of Jchools and 1ts designated representatives, will have
full control and supervision of the services of the Homemaking Teachers,
including administration, personnel. curriculum, instruction, records, and
reports

The Superintendent of Schools and his designated representatives will
advise with the Housing Authority in the planning and operation of the
program

The Housing Authority agrees to reimburse the

School District twice a year to the amount of

of the salaries of the Hornemaking Teachers

Tre Housing Authority agrees to furnish

a Space and equipment for a Homemaking Center in each project
where a Homemaking Teacher 1s placed.
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b. per month for expendable equipment and
supplies. such as professional literature tools. appliances.
demonstration material and office decoration

¢ Office space and stenographic help

ATTEST BOARD OF EDUCATION
Secretary. School Dist BY Superintendent of Schools
Date. . THE HOUSING AUTHORITY OF
THE CITY OF
By -

Executive Director

S0




Appendix C

AGREEMENT BETWEEN SCHOOL DISTRICT AND SPONSORING GROUP
(Example)

The City School District of - . ..

, agrees to sponsor a Consumer and Homemak.ng

Education Program for adults to be located at

B} - and to be in operation for a period of two

bundred (200) days from , to

. Total program hours the

schedulmg of which wrll be determmed by the Sponsormg Group, the Program

Coordinator, and the teacher in charge. are not to exceed twelve hundred (1200)
over the 200-day period.

The Homemaking teacher in charge will be selected by the City School
District. Other candidates for available positions may be recommended by the
Sponsoring Group.

The City School District or -

; . further agrees to apply for recycling of the program, iIf

mvited. The existing program cannot continue past .. .. _ _ .
} . unless fully funded by Federal momes

In agreement with the above memorazndum, the following parties have
affirmed their signatures.

For the City School District of For the Sponsoring Group
SIGNATURE ) " SIGNATURE - S —
TITLE ‘ TITLE -
DATE DATE




Appendix D

FUNDING PATTERN INVOLVING THREE AGENCIES
(Example)

The activities and facdities of the Infant Day Care Center as par: of the
Instructional program for the AdolescenT Pregnancy
Projert will be primarily supported by the
Public Schools with local funds and funas approprigted oy the Vocatona
Education Division., Home Economics Educar.en :

L B Deparimens of Educaton Supp: er::er.:a..
funds will be provided by the Adolescent
Pregnancy Agency The following table gives the breaxdown of specific fundin
as provided by each of the agencies

Local Support S-are Suppors O:her Sugpor?

Provided by Provided by Vocatnona Provided by th

Public Schools Education Division Adclescent Pregrancy
Home Econormucs Procect Agency
Educah.o"

Item Cost Iutm Cos:  Iem Caost

1 Facility rental 3 1 Persunrne: § . Food coothng
2 Modification ex- and oiner axpend-
penses (labora- 2 teachers at aC.8 2upp..2s 8
tory! $ minumum saare of
2 2 Fenceforplas
3 Furnishings for zrex lorsoddlens
students 3 i chod develop- S§ s $
mient program
-Trapezoidal cooréinater 3
tables with ad- 23 Rrsmonta 8§
Justable legs
-Chairs 2 Infan’care 4+ Personre. N
Lzborzton
-Observation
booths N
-Stools fcr Jb- -Traar & ot
servation 200th door p.3
equIpTen: The IOmel Wik
4 Teaching Cedoerieg toe
materials 3 -Crilarens . uipment

—apg
et aae e €

-Reference
library -Sleeping cOt8
E lC -

Aruitoxt provided by Eic:




-Audiovisual
film projector
and table

-Screen

-Tape recorder

-Record player

-Overhead
projector

-Shde and film
projector

-Bulletin
boards

. Furnishings
for faculty $

-Desks and
files

-Office & teach-
ing supplies

Total

$

-Bathing
equipment

-Tolleting
equipment

. Kitchen

equipment $
-Apphances

-Range with
large oven

-Oversized
refrigerator

-1 four-compart-
ment sink with
booster

-Serving
equipment

Total $ Tota,
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ELEVATION OF CABINETS FOR MOTORIZED MOBILE INSTRUCTIONAL UNIT

N\

\\\\\
AN

WAL
t. A r
2

r
ailr

B

e
= - ==
L

O




BID SPECIFICATIONS FOR MOTORIZED
MOBILE INSTRUCTIONAL UNIT

INVITATION TO BID ON:
1 Mobile Instructional Unit, equipped as follows’
Truck Chassis:
P-500 Ford, or equal, I O.B. Jasper, Georgia
Engine size; minumi:m 292 cu 1n 6 cyhnder
Heavy duty rear axle
Complete heavy duty suspension system
Autematic transmission
Power steering
Completely raounted spare wheel
Body:
Boyertown, or equal
245" length 98" width 79" head room
Completely lined with fir plywood and msulation
Paint two colors
Seat belts
Inside rear view mirror
Deluxe seat
Hinged sedan doors
2 -3 x 2" glass 1n rear door
Heavy duty rear bumper
Deluxe west coast murrors
110 volt, 30 amp service

All tinted glass

[MC Power vent grill




Extras Included:
Deluxe cab
Birch wood paneling
Carpet to be selected by customer
Acoustical tie ceiling
Complete lighting consisting of 5 double-tube 48" fluorescent !:ghts
5 kilowatt generator in vented compartment
Starter battery and 30-gallon gas tank for generator
6 double 115 volt outlets
12 gallon fresh water tank
12 gallon septic tank
Sink
5 gallon hot water heater
5 cu. ft refrigerator
3 burner stove with oven
20.000 BTU gas furnace
Roof-mounted 12.000 BTU air conditioning system
Compartments for two butane gas tanks complete with tanks
8 tract stereo tape player with FM radio
TOTAT, 3
COMPANY NAME . __ . By

DATE . . = .
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Appendix F

MOBILE TRAILER-TYPE INSTRUCTIONAL UNIT
(Example)
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